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Abstract 
 

This action research was conducted by a trainee teacher (Post Graduate 
Diploma in Education, PGDE) while in the school for teaching practice. It 
exploits the scope of action research to overcome my shortcomings of crude 
personality to a successful teaching in class. It focuses on the problem of 
“student to teacher interaction” in classroom. The teacher researcher employs 
his students to evaluate his drawbacks and involves that response from 
students as a basis to develop strategy (golden rules). After the 
implementation, the improvement in “student to teacher interaction” was 
clearly demonstrated. 

 
 
Overview 
Action Research definition 
Action research is a tool and the process of striving towards positive change through a 
cycle of actions. Hewitt and Little (2005) define action research as a “process in 
which teachers systematically investigate instructional practices and techniques in 
order to improve their teaching. The impact of a specific instructional practice on 
student learning is measured, and the results become the basis for educational 
planning and decision-making” (p.8). Action research is a teaching, learning, and 
looking for loopholes that aid in decision-making process that can be used in a 
countless ways to assist the learning process of students. Teacher does matters for 
better performance by the students. Wright, Horn and Sanders (1997) single out the 
teacher as the most important factor for learning. “If the ultimate goal is to improve 
the academic growth of student populations, one must conclude that improvement of 
student learning begins with the improvement of relatively ineffective teachers 
regardless of the student placement strategies deployed within a school”. They further 
stress improving education by improving the effectiveness of teachers. According to 
Guskey “The idea of action research is that educational problems and classroom 
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issues are best identified and investigated where the action is: at the classroom and 
school level. By putting research into these settings involving students and engaging 
those who work at this level in research activities, findings can be applied 
immediately and problems solved more quickly” (as cited in Hewitt and Little, 
2005). Thus, it is apparent that action research gives a way forward to an effective 
problem solving. Action research is at its best a process that explicitly aims to educate 
those involved to develop their capacity for inquiry both individually and collectively 
(Reason & Bradbury (n.d). 
 Steps involved in this action research: identifying a classroom problem, 
developing and implementing an action research plan, collecting and analyzing data 
and reflection. (Hewitt & Little, 2005; Clarke, 2008). The whole one action research 
spiral was completed in 45 days. 
 
 
Introduction 
Darla Middle Secondary School (DMSS) is 10km downhill from Gaeddu town under 
Chhukha district in central Bhutan. The location is an upcoming remote village with 
deprived modern exposures; DMSS has majority student village farmers’ kids with 
mere representation of children of literate parents. It suffers as much deprivation to 
urban school facilities as the teacher shortages. 
 This action research is an “individual teacher research” (Calhoun, 1993), 
undertaken in order to bring an improvement in interaction by the students after my 
lessons failed repeatedly in spite of applying different teaching skills in lessons. My 
assumption of that people with lesser age gap would get along and communicate 
better as age gap between me and my students was comparatively lesser than other 
teachers teaching them. Until then, I had a notion that people from similar age group 
or with less age gap between them would get along more easily, but of course getting 
along was one thing and teaching was quite another. This notion of mine was 
generated from the fact that folks with less age gap, fall in the same generation group 
and was brought up under the umbrella of similar socioeconomic conditions, so their 
thinking would be in similar ways. Contrasting to my false notion, there is another 
barrier ‘individual difference’; no two individuals are exactly same. In my case, I had 
failed to convince my students through my personality projection in front of them. I 
concede with my own crude personality my students had hard to interact with. So this 
path of action research was routed to overcome the problem of student to teacher 
interaction. According to Simmons “Engaging in action research influenced teachers’ 
thinking skills, sense of efficacy, willingness to communicate with colleagues, and 
attitudes toward professional development and the process of change” (as cited in 
Hewitt and Little, 2005). This process collects and uses data to identify classroom 
problems, and makes instructional decisions to improve student learning continuously 
through better or changed strategy.  
 It was carried out during the teaching practice, an integral part of a teacher 
training course for field experience for the teacher in making. The issue was “student 
to teacher interaction”. A bench mark to show that ‘student to teacher interaction as 
an ‘issue’ was tacit because the situational analysis carried out later would tell us the 
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current status of the situation. I was teaching biology and chemistry 9th grade in a 
class of 42 students. My effort to garner students talking to me in class would go in 
vain except for some exceptions. This situation compelled me to self evaluate and 
retrospect on my entire psychological feeling, physical appearance and projection in 
front of students (physical appearance excludes dress) and found ‘being a new to 
teaching I was very self conscious and too serious in front of students. The worst in 
me were introvert and timid, the qualities which blocked opening minds of students’. 
Malamah-Thomas (1988) says people with similarities and like mindedness 
communicate in ease. The differences make them only communicate with difficulty. 
Further, I discussed the issue with my students. I told it was to help them do better on 
the subject I taught. I gave them a sheet of paper each to answer the questions I wrote 
on the black board. Why you don’t talk with me (teacher) in the class? What should I 
do so that you’d talk to me in class? How do you want me to interact with you in 
class? Do you understand my teaching? Do you like my teaching? Were some of the 
questions I asked. Students were thrilled by the idea and responded to my questions 
very enthusiastically. I also told them to give me any other suggestion they would like 
to see in my teaching. I analyzed the responses and compiled the suggestions. 
Looking at what my students have given me I contemplated on my own personality. 
This gave me an idea of their ideal teacher! 
 Responses and suggestions from students were handy to formulate strategies. 
Upon it I consulted some of senior teachers about how to overcome such difficulties 
as being playful while teaching or being with the students in the class. I laid down the 
strategies based on “students’ responses and suggestions" and advice from seniors. 
There are varieties of ways employed to boost student teacher interaction. Bishop 
(2000) says collaborative learning, controversy, silence and reflection, use of 
classroom space, creating a friendly environment can create an interactive classroom. 
Kong (2011) highlights about dialogue interaction and Dormody and Sutphin (1991) 
talk about student-teacher participatory interaction. My strategy to boost interaction 
was rather “golden rules” which are intrinsically influenced by my own experience; 
the qualities I looked forward to my teachers as a student. Clarke (2008) and 
GenaveLogic (2007) highlight on the use of ICT perhaps the most popular strategy to 
boost interaction.  
 To work in the system that brought me up to be a teacher was an extra advantage 
to understanding students’ need and expectation. The implementation of golden rules 
would bring about positive effect to my teaching and overcome the psychological fear 
in the minds of students to open up to me, thus giving a way to effective learning was 
expected. 
 
 
Objectives 

1. Do an inquiry on the students and find reasons why they don’t open up. 
2. Collect the suggestion from the students on how they’d overcome the reasons 

of objective 1. 
3. Develop a comprehensive strategy to bring increase in student to teacher 

interaction in the class based on objective 1 and 2. 
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4. Do the situational analysis to find then existing student teacher interaction 
status (collect base line data). 

5. Apply the strategies (objective 3) to improve the situation. Frequency of 
interaction should be increased as an effect of action research. 

6. Collect trend data and compare with the base line data to visualize the 
improvement in interaction. 

7. Complete the action research spiral and reflect upon it. 
 
 
Method 
Situational analysis 
The current status of the situation on the student to teacher interaction was examined 
by situational analysis. Pre and post data collected as tally graphs on a tabular form 
depicted below (Table I). I kept this tabular form with me while teaching in the class 
and put a vertical mark on the corresponding day for each interaction from the 
students. This gave me an idea of how many students interacted to me in an hour. 

 
 

Table I: baseline data. 
 

Days  No of interactions 
  Total (B)

Day1 IIIII IIIII II  12 
Day2 IIIII IIII  9 
Day3 IIIII IIIII I  11 
Day4 IIIII IIIII  10 
Day5 IIIII IIIII IIIII II 17 
Day6 IIIII II  7 

 
 

• One vertical line represents one student to teacher interaction in the class. 
• Total no of vertical lines e.g. 12 in Day1 means 12 students interacted with 

teacher in one class or one hour.  
 
 
Golden Rules 
Golden rules (strategies) were made on the basis of students’ perspectives in close 
consultation with the responses they made to the need query. Need inquiry was 
conducted to get their point of view, on the projection of an inciteful teacher in the 
class, so that they interact with ease. This I did as to become my students’ teacher 
rather than “me” being a teacher. In a nutshell that makes teacher a “user friendly” 
personality to the students. 
 If one accepts that human persons are agents who act in the world on the basis of 
their own sense making; and that human community involves mutual sense making 
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and collective action, it is no longer possible to do research on persons. It is only 
possible to do research with persons, including them both in the questioning and sense 
making that informs the research, and in the action which is the focus of the research. 
(Reason & Torbert, W. R, 2001). 
 As guidance, these rules were written boldly on a page and pasted in my lesson 
notebook. Clarke (2008) had adopted the similar method. I glanced through the page 
from time to time, to make golden rules a habit and avoid switching back to old 
qualities on the inertia of teaching. The golden rules are segregated into three 
categories as in the table II below: 

 
 

Table II: golden rules. 
 

Social  Evaluative  Managerial 
‐Remain smiling or give 
a pleasant look 
‐Never be serious 
‐Never show temper  
‐Never use harsh 
language –use a polite 
language of low degree. 
‐Encourage students to 
think, talk and share 
their views openly. 
‐Be a colleague, a 
leader in the class. 
Be little humorous, add 
humor in the lesson. 

‐Be friendly while asking 
question.  
‐Never ask question as 
punishment.  
‐Talk to students 
casually  
‐Reinforce positively; 
accept what they say as 
their initiative  
‐Try to know and 
understand student’s 
problem. 
‐Be a part of their circle 
of discussion. 

‐Know the right name  
‐Create a sense of 
belongingness, responsibility 
and unity in the class. 
‐Avoid favoritism; give equal 
opportunity for all the students 
to interact with you. 
‐Avoid criticism in the class. 
‐Avoid insult or scold  
‐Avoid conditional statements 
in the class 

 
 
Trend Data collection 
Trend data gives an idea on effect of new action plan. It narrates the path from 
specific point, and should be the path of improvement (Dick, 1999). If the trend in 
trend data is on decline then the researcher has to revisit the action plan (strategy) and 
repeat the action research spiral all over again. Trend data were collected twice. First 
in the second week after the application of golden rules, and second in forth week 
after the application of golden rules. The data presented in table III below depicts 
average of interactions of two weeks. The trend data of first week was gradually 
showing the increase unlike the second week’s that was fluctuating like the average of 
two weeks. 

• One vertical line represents one student to teacher interaction in the class. 
• Total no of vertical lines e.g. 19 in Day1 means 19 students interacted with 

teacher in one class or one hour on an average. 
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Table III: trend data. 
 

Days  No of interactions 
  Total (A)

Day1  IIIII IIIII IIIII IIII  19 
Day2  IIIII IIIII IIIII IIIII I  21 
Day3  IIIII IIIII IIIII II  17 
Day4  IIIII IIIII IIIII III  18 
Day5  IIIII IIIII IIIII IIIII II 22 
Day6  IIIII IIIII IIIII III  18 
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Table IV: % increase in interaction. 
 

Days % increase
Day1 16.7 
Day2 28.6 
Day3 14.3 
Day4 19 
Day5 11.9 
Day6 26.2 

Chandra Bajgai 
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 The data above clearly demonstrate the remarkable increase in the frequency of 
student to teacher interaction. It is apparently an effect of implementation of golden 
rules. The comparative analyses of pre and post data show that students have 
interacted with varying frequencies on different days. To highlight some special 
cases, Day2 and Day6 baseline data depict the least interaction than any other days 
but the % increase (28.6 & 26.2) turned out to be the most. On the other extreme, 
coincidentally Day5 shows the most number of interactions on both pre (17) and post 
(22) respectively but not surprisingly the percentage increased is least (11.9 %). On 
other days, student to teacher interaction increased by 16 % on average. The 
improvement in student to teacher interaction range from 11.9-28.6%, which means 
the interaction is inconsistent and in equilibrated. To go little deeper in to the data that 
graph I demonstrates, the frequency of interaction in baseline data (B) fluctuates 
relatively less than the trend data (A). The obvious reason for this could be more and 
more students are coming forward to interact daily as a result of golden rules where as 
in the case of baseline data (B) no matter what, student only interacted by default to 
the situation, thus the condition looks like stabilized. Through the implementation of 
golden rules over and over again, perhaps for the much longer time all the students 
will ultimately come at ease to come forward and interact. Thus, at one point in time, 
the interaction pattern will be equilibrated with every students pursuing to interact. 
Reason & Bradbury (n.d) say “while we may be concerned to produce knowledge 
and action directly useful to a group of people, participation also empowers them at a 
second and deeper level to see that they are cap-able of constructing and using their 
own knowledge”. 
 At this point it is very important to realize that no matter how good a teacher may 
be at professional skills and strategies, ones coarse personality should be molded hand 
in hand with professional development should s/he becomes a successful classroom 
teacher. Successful teaching comes from ones success in garnering interaction from 
his/her students. This entails one’s charming personality as well besides professional 
skills. According to Reason & Bradbury (n.d) “participation from every individual 
in a community contributes to the construction of oneness which means that is the 
sign of coming closer to make a whole, we become less different and thus meaningful 
participation”. Students’ learning should be the teacher’s priority. It is much easier to 
make our lesson effective by being students’ teacher. This makes teacher to evaluate 
and understand how his/her students like to receive rather than how s/he prefers to 
deliver.  
 This action research has its effect both on the teacher researcher and target 
students. It not only helped students learn better through better interaction with me 
(teacher) but also helped me tremendously to make my teaching effective. Besides 
academic enhance this action research facelifts the social outlook of researcher and 
the target students too. Finally, I would say rather confidently it does help garner 
better interaction if a teacher has charming personality. 
 
 
Conclusion, Limitation and Future Scope 
Interaction is the key to teaching and “student to teacher” interaction is the key to a 
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successful teaching. No two individuals are exactly same so is their personality. 
Personality is the most important aspect of a teacher to his/her successful teaching. 
Personality can be developed or molded to make somebody an interactable persona. 
Coarse personality like mine as explained above bars the opening minds of young 
students. I recommend that teaching personality should be acquired besides other 
teaching skills. Involving one’s own student to evaluate personality is a way forward 
and successful strategy to become “students’ teacher” rather than self being a teacher. 
A teacher with a charming personality from students’ perspective is an interactable 
teacher. More charming personality you are, more you are students’ teacher and hence 
garner better interaction from students. 
 The result of this research can’t be generalized. The interaction pattern of students 
from urban places would be obviously better and different than the ones involved in 
here from rural school kids. The error in the paper as a result of inexperience author 
may be inevitable. Perhaps with more time invested in pre and post data collection 
over a longer period of time, this particular research can be extended to broader and 
deeper study on different aspect of classroom interaction in the future. 
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